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AASSA Calendar of Events, 2018-2019 (as of 8/30/2018)
Event

Venue

Dates

AASSA Board Meeting

Marriott Dadeland Hotel,
Kendall, Miami

September 11 & 12

AASSA Governance Conference

Marriott Dadeland Hotel,
Kendall, Miami

September 13-15

CIS Latin American Institute on Int’l Colegio Nueva Granada,
Admission and Guidance
Bogota
Cognitive Coaching Institute

Workshop Proposals due for 2019
AASSA Educators’ Conference
How to Grade for Learning

Heads’ Ranking of 2019 Educators’
Conference Workshops due

International School
Havana

Cayman International
School

AASSA Board of Trustees Meeting

Grand Hyatt, Buckhead,
Atlanta
Grand Hyatt, Buckhead,
Atlanta

AASSA Annual Association Business Grand Hyatt, Buckhead,
Meeting
Atlanta
AASSA Recruiting Fair

Margaret Sanders Foundation
Scholarship deadline

Hotel & Conference
Registration:
August 28

September 21-22
October 4-7
October 12
October 18-19
October 26

Third Annual Learning Center Sym- Colegio Nueva Granada,
posium
Colombia
Latin American Administrators’
Conference (AdvancEd)

Deadline

Grand Hyatt, Buckhead,
Atlanta

November 1-3
December 3-6
December 5

4:30-5:45 pm
December 6
December 6-9

Grand Hyatt Reservations: November
14
December 7

AASSA Calendar of Events, 2018-2019 (as of 8/30/2018)
Event
AASSA Newsletter Articles due

Venue

Date

AAIE Conference

San Francisco

February 4-6

WIDA Institute

Graded School, Sao Paulo

February 13-16

Guatemala Summit 2019: Vision to
Action!

American School of Guatemala

February 15-17

Avenues, Sao Paulo

February 20-22

Live Curious, Go Beyond 2019!

Student-Centered Projects as a Vehicle for Authentic Engagement in
Real World Challenges
AASSA Global Citizen Award deadline
Compass Training, Level 2

6th Annual PAIS Teachers’ Conference and Educational Summit
WIDA International Symposium
AASSA Educators’ Conference

GIN Conference of the Americas
AASSA Newsletter Articles due

Deadline
January 14

American School Foundation Monterrey, Mexico
February 14-16

Colegio Maya

March 22-23

Colegio Roosevelt, Lima

April 25-27

March 4

International School of
Panama
March 23 & 25
Lincoln School, Buenos
Aires
March 30-31
Nido de Aguilas, Santiago,
Chile
April 2-6

Solutions for Standards-Based
Grading, Assessment and Reporting, International School of
Session 2
Curitiba

May 6

May 9 & 10
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From Your Executive Director
AASSA Newsletter Welcome
Greetings AASSA Friends and Colleagues!
Welcome to the start of another school year and our 1st AASSA Newsletter of 2018-2019. As I start my tenure as
the AASSA Executive Director I am excited to share my most sincere “welcome” and “best wishes” to each of you.
Since my official arrival July 1, 2018, we have had some exciting, successful and fast-paced weeks. I am blessed to
join an AASSA staff composed of highly dedicated and skilled team members. In addition, I am fortunate to be able
to work with Paul Poore, former AASSA Executive Director, in a transitional year. I invite you to read the enclosed
article Paul and I wrote regarding our transition work.
Visit the AASSA blog to read the current AASSA Newsletter. The AASSA blog will also house our Newsletter
archives and a page for potential teacher candidates. I encourage you to visit our blog and consider contributing if
you have not done so recently. You may find the search feature particularly helpful in researching what others in
our region are doing related to areas of your current work.
In each of my AASSA Newsletter Welcomes I plan to include information related to AASSA’s goals and subsequent
initiatives and other progresses underway. In December 2017 AASSA adopted the following four goals.
Goal 1: AASSA will update its mission, vision, values, membership criteria and requirements.
Goal 2: AASSA will review its programs and services to ensure alignment to its mission/vision.
Goal 3: AASSA will develop a forward-looking sustained professional development plan leveraging school
leadership capacity to build its network of schools for future-ready students.
Goal 4: AASSA will assist member schools in attracting and retaining the best educators.
In September 2018 the AASSA Board will be working intensely on Goal #1, and we will bring that work
to our Membership at the December 2018 AASSA Business Meeting in Atlanta. I plan to end each of my
AASSA Newsletter Welcomes with one of my favorite quotes or research summaries in a closing section I am
calling One to think on…
One to think on…
Who owns the learning in your school? A simple concept and question perhaps, but it represents an adaptive
challenge. As educators are we focused on knowledge transfer or engaging students in deeper learning? Here is one
of my favorite quotes from Alan November:
“Rather than simply focusing on the transfer of knowledge process, teachers in the Digital Learning Farm model
guide students in the complex tasks of innovation and problem solving, and in doing work that makes a contribution
to the learning processes of others” (November, 2012, p. 18).
References:
November, A. (2012). Who owns the learning? Bloomington, IN: Solution Tree.
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Executive Director (ED) Transition
Dereck Rhoads, AASSA Executive Director July 1, 2018 to present
Paul Poore, AASSA Executive Director July 1, 2007 to July 1, 2018
Do an Internet search via Google for the word Transition and you get over 500 million results (in less than half a
second if your Internet speed is decent) and a definition of “the process or period of changing from one state or
condition to another” or “undergo or cause to undergo a process or period of transition”.
So, we get a definition for transition that tells us it is to undergo a transition. Uhm, so what is a transition? We
suggest that it is what you make it.

For us, the AASSA ED transition has been an excellent way to ensure the successful continuation of existing
operations as well as examining current practices with an eye on opportunities for improvements. In addition,
it has been a delightful experience so far for us both professionally and personally. It is rare in our profession as
educators to be able to work elbow to elbow together for extended amount of time. The AASSA ED Transition has been
energetic, iterative, generative, and frankly enjoyable! The synonym handover is probably apt for our context, but
we have engaged in much more than simply handing over the position and responsibilities. We have been able to
take time for deep meaningful conversations related to education as well as addressing effective organizational
operations. Through the foresight and vision of the AASSA Board (thank you current and former Board members) we are
fortunate to be working together this year to ensure a smooth and productive ED transition.
How would we describe the transition so far?
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Fun, challenging, insightful, helpful, and fast-paced are words that all come to mind. Rarely does “on the job”
training or true mentorship take place in education. Yet, the AASSA ED transition has allowed not only mentorship
regarding the execution of the myriad of day-to-day operational functions but also the reciprocal exchange of ideas
and strategies for continuous improvement. We are confident that our collaborative approach and desire to see
AASSA continue to thrive will make this year of transition effective for AASSA’s continued success.
What are some highlights/accomplishments so far?
Handled a Ransomware attack that disabled us for 6 days
Executed the Business Managers’ Institute
Final planning of September Governance Conference
Continued development of 2019 Educators’ Conference at Nido
Trip to Sao Paulo for initial planning of the 2020 Educators’ Conference at Graded School
Strategic Planning/goal discussions and worked through budgeting and finances
Perhaps the most positive aspect of the succession plan thus far has been that of strong mutual support resulting in
a smooth transition for both of us into our new roles. We have enjoyed hours of discussion focused on the most
important questions facing AASSA with an eye to investigating and rebuilding structures, laying the foundations for
longer-term goals, and making sure AASSA continues to provide excellent leadership and service to its members.
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AASSA is excited to announce the launch of our new podcast, AASSA Radio. Each month Dr. Rhoads will invite
special guests from the AASSA community to join him to discuss AASSA services, trends in education, and member
highlights.
Our first in the series features teachers at AASSA member schools who used the AASSA Recruitment Services to find
their job in Latin America. Dr. Rhoads sits down with Graded School teacher, Matt Ingersoll, Chapel International
School teacher, Jaisn Bell, and American School of Belo Horizonte teachers Toni Batts and Russell McCray to discuss
their experience with AASSA Recruitment Services and teaching internationally.
If you’re interested in participating in AASSA Radio, please contact Dr. Rhoads by email at (drhoads@aassa.com) to
let him know your topic.
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2019 AASSA Educators’ Conference
Nido de Aguilas, Santiago, Chile
April 2-6, 2019

Authentic connections, between individuals as well as the school and the larger community, transform both
learning and the student. These partnerships are essential to creating consequential experiences in a collaborative
environment among students and teachers. Students who are connected to their learning in authentic ways and
have meaningful opportunities to collaborate with each other learn more deeply and are better prepared for success
in life. Partnerships between teachers foster collegial environments that focus on improving student outcomes and
have the opportunity to transform schools. Connecting our students and schools with other schools, organizations,
businesses, and the community creates opportunities for collaboration, leadership, and learning for both students
and teachers. How do schools empower these partnerships to transform our students’ education, our practices, and
our students?
The Pre-Conference will feature the following presenters and topics:
*NIAAA Athletic Director Training (Christopher Mott) *Child Protection Leadership Training (ICMEC)
*Coaching (Diane Sweeney)
*Inclusion (Lee Ann Jung)
*Global Citizenship (Homa Sabet Tavangar)
*Design Thinking (Stanford’s dSchool)
*Leadership (Kevin Bartlett)
*Project Based Learning (Melissa Daniels)
Additionally, the following presenters have been confirmed to join us for the Main Conference:
*Women in Leadership (Madeleine Heide)
*Distributive Leadership (Santo Nicotera)
*Environmental Sustainability (Michael Johnston)

Now Accepting Workshop Proposals for AASSA 2019
Teacher workshops are an integral part of the AASSA Educators’ Conference and teachers in the region are encouraged to put themselves forward.
The 2019 conference will feature two different types of practitioner presentations:
Teacher Workshops (60 and 90-minute workshops)
Ted Talk Workshops (60 minutes)
Please submit workshop proposals online at https://www.aassa.com/page.cfm?p=949 by October 12th at the latest.
Presentations must be evaluated by a panel at each presenter’s school and the head of the school must submit the
ranking sheet to me by October 26th at the latest. We will then schedule the top-ranking presentations. If you need
any information on this process, please visit our website or contact either Esther (enicolau@aassa.com) or Paul
Poore (ppoore@aassa.com)

To submit a proposal, please visit: https://www.aassa.com/page.cfm?p=949
September 2018 Edition

Page
9

Back to TOC

Child Protection Leadership Team Institute
AASSA, in partnership with AAIE, will offer a two-day Child Protection Leadership Team Training and Certification
as a pre-conference institute in Santiago from April 2-4, 2019. Further information can be found on AASSA website

https://www.aassa.com/page.cfm?p=905

……………………………………………………………………………………………………

Welcome to Our Newest Associate Members
ACT

Benchmark Education
Jennifer Nelson, LLC
Kognity AB (Sweden)
United World Games

Our Associate Members’ contacts and websites are listed on our website at:
http://www.aassa.com/page.cfm?p=466

……………………………………………………………………………………………………
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A Reminder of Our Services
AASSA Consultant Search Service
AASSA will assist member schools who want to source a consultant/practitioner from another of our region’s
schools for professional development needs. There will be no cost for our advertising to source a potential
consultant and the only payment to the consultant will be their expenses and a small local gift. We are hoping
to encourage low-cost professional development within the region and also to promote the professionalism and
talents of those working in our schools.
For further information, please visit http://www.aassa.com

AASSA Purchasing Service
About one-third of AASSA schools are currently using our Purchasing Service. In a nutshell, the advantages
are that service charges are low (6.5% for Full Member schools and 10% for Invitational Member schools), we
are a tax-exempt organization and are generally able to purchase items for schools tax-free, and we have the
advantage of receiving discounts on most goods from popular vendors because we are buying in bulk. These
discounts are passed along directly to the schools. In addition, our online system allows you to input orders
directly into our system where they are acted upon immediately and to track the status of each purchase order.
For further information, please go to https://www.aassa.com/page.cfm?p=445. You are also welcome to contact me for information or to contract with AASSA for the year ahead.

AASSA PaymentProcessing Service
AASSA offers a payment processing service to its member schools so that staff salaries and retirement funds
can be paid to individual employees’ accounts worldwide. Salaries are paid to individuals’ accounts in the United States using ACH transfers, whereas payments to accounts in all other countries are done by wire transfer.  
AASSA maintains an account for each participating school and the school simply transfers funds to
AASSA prior to a payment distribution.  
For further information, please visit http://www.aassa.com/page.cfm?p=380

Subscribe to the AASSA Blog and join the conversation!
Simply go to http://www.aassa.net/blog and enter your email address.

The newsletter deadlines for 2018-2019 will be as follows:
January 14
May 6
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Experience the TieCare Difference!

Specialized in the unique insurance needs of international educators for more than 35 years.
Medical, life, disability and travel insurance solutions for any school, any country, any nationality.
Premiums based on an international pool approach, allowing for predictable budgeting.
Direct-bill medical networks in the U.S. and around the world, avoiding the need to “pay and claim” in most cases.
Ability to customize coverage to meet any budget or benefit requirements.
Knowledgeable service representatives and independent brokers who make visits to your school.
24/7 multi-language customer service and emergency evacuation through GBG Assist.
File and track your claims on our member-friendly website (www.tiecare.com).

Let’s talk.

Visit TieCare.com to learn more, or contact us at info@tiecare.com.
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From good to great: What does it take?
Laila Segurado, M.Ed
Curriculum and Instruction Coordinator, challenge embracer, change advocate and lifelong learner.
Magen David Academy, Panama.
We live in transformational times. There is no doubt about that. The way we relate, we work, we
communicate, we drive, even the way we do chores or shop is constantly changing. Information grows so fast,
that it is hard to keep updated with the latest trends in education and all the new research and publications.
When you finally get one of your bucket list books and you look at the printing date, 2015 seems so far away;
old and outdated!! The way we live has, and continues to change so drastically, and with it our perceptions
and needs. Has the way we learn changed that much? Well, I do not think so. Although the impact technology
has had on the access to information and how the young brains are developing is undeniable, the way we learn
per se has not changed that much, what truly changed is what we know about learning. Decades of research
have unveiled so much about brain science and learning, exploring stories of failure and success, survival
stories despite school, creating theories like Dweck’s Growth Mindset, or inquiry-based learning. But, wait
a minute! Didn’t the cavemen and women learn by inquiry and exploration? Didn’t many innovators that
changed the course of history just leave school and think outside the box? So, we all keep getting together in
conferences discussing theories of learning (which I think is phenomenal information) but we are missing the
point; it’s not so much what we know about learning but what we do with that knowledge.
Many of us were “educated” or have inherited a different educational paradigm. We have been immersed in a
system that, under the false pretense of social justice, streamlined our thinking and beliefs and in which success was reserved for a few. Where the teacher, the only source of wisdom, dictated not only what you would
learn, but how and in how much time. Where every child was given the opportunity to learn...the SAME and
to think inside the SAME box! What type of social justice is that? When education actually limits the scope
of learning, it becomes a very dangerous thing, which lends itself to be used, as it has been in many places in
Latin America, as a weapon of ideological dominance, which is as much about what is taught than what it is
not taught. Does it sound familiar? Unfortunately, we still see this factory model in many schools around the
world, the model used in 1900 in the 21st Century!! Well, but we make sure that we display our knowledge
through a projector, type in computers and give feedback online. Again, only those who dare to survive, succeed. This calls for a desperate urge to change our systems, which are not working. It did not work then, what
makes us think it will work now or in the unknown future? We need to create great systems where success
is the norm, not the exception, where success is so broad and redefined that every student has a chance to
achieve it, whatever their interests, abilities, ideas, strengths or needs.
Many educators hide behind the curtain of fear. Change is so unpredictable! But actually, it’s not.
Change is so predictable that everybody by now should know that there is 100% possibilities that it will
happen. Change is the only constant in life, what we cannot foresee is what it will look like, but it will
definitely happen. There is a popular maxim going around in the world of education, “we are preparing
students for jobs that do not exist yet and for problems we can’t even imagine”. But guess what? Ten years
ago there were no AI engineers, app developers, drone experts, data analysts, social media managers or even
Uber drivers!! 20 years ago there were no web analysts or content moderator, 50 years ago there were no
nutritionists! Oh, and so many “modern” jobs have disappeared, such as switchboard operators, human com-
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puters (yes! it was a title for a human being doing the computations),
airplane listeners, among many others. Whenever you stand in time,
the jobs, problems and needs ahead were unknown, and as a rule, they
changed. Change is as old and constant as time.
What is taking schools so long to embrace change? Is it the
generation gap? We can’t deny that there is definitely a gap
between educators and learners. What we experienced and even
what we learned in college may not be applicable anymore to
nowadays setting. That’s terrifying, it demands a lot from us. But to
move from good to great we first need to understand how crucial and
sensitive our jobs are: we are shaping the leaders of the future!
Secondly, it takes a whole lot of work and constant learning. Professional
development, AKA lifelong learning, in order to adapt to the needs of
our students is not an option anymore, it is the ethical way to conduct
ourselves as educators. And everything starts with the will to try something new. We cannot dwell in the past anymore, we have been doing
it for too long already and it hasn’t worked. It’s daunting, for sure. But
when we say, for example, “no cellphones during class”, we are shutting our classroom doors not only to the future, but to the present. We
need to ask ourselves what WE are doing wrong, it’s not the times we
live in, it’s how we adapt to them. We are failing to design engaging and empowering learning experiences
which will be more tempting for our students than to chat with friends or take silly videos. Most student use
cell phone inappropriately when they are bored! Educators need to develop their empathy, be visionaries and
cultivate their mindset. Embrace the change and become entrepreneurs, early adopters, risk-takers.
At this point you might be thinking “well, everything sounds very idyllic, but I do not have the resources to
move from good to great.” What resource do you need? PD? There are tons of free reads, webinar and MOOCs
available online. There are thousands of connected educators in social networks like Twitter or even Facebook
that are just one-click away and super excited about sharing. There are free trainings and certifications online,
such as the Google Educator Certificate or Common Sense Education. There are your own colleagues, at your
own school, which together conform an insatiable source of knowledge and inspiration. Do you need tech?
Because many schools are designing now their STEAM classrooms, or Classrooms of the future or 21st
century classrooms (whatever the fancy name they can come up with), but I have seen million-dollar schools
doing less than good and educators with only one old cell phone and slow internet doing more than great. In the
end, going from good to great is not about politics, or funding, or cutting-edge hardware, or latest released
prescriptive programs or even the insane speed of change (although all of them help). What it takes a
school from good to great is the desire to be and go for it.
The biggest barrier and all that it takes is simple: the Good-to-Great Mindset.
Laila Segurado, M.Ed
Curriculum and Instruction Coordinator, challenge embracer, change advocate and lifelong learner.
Magen David Academy, Panama.
@LailaSegurado
lsegurado@magendavidacademy.org
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Intelligent Textbooks
Think a digital textbook is a PDF? Think again!
Kognity’s curriculum aligned intelligent textbooks for IB, IGCSE and GCSE couple
the highest quality interactive content with our platform’s data-driven formative
assessment approach. This ensures that students have access to engaging
content and exam prep material, and continuously see their individual strengths
and weaknesses. Teachers can track their students’ progress, allowing them to
differentiate their teaching and automate formative assessment based on each
student’s needs.

Exclusive offer for AASSA

Try Kognity’s intelligent textbooks for 6 weeks at your school
for only €200 (instead of €600) by emailing info@kognity.com
by October 31st 2018!

kognity

@kognityed

kognity
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Who are my students becoming as thinkers and
learners as a result of their time with me?
By: Leticia Daza, MS SLL Teacher
Asociación Escuelas Lincoln - Buenos Aires, Argentina

Last year I had the opportunity to participate with a group of colleagues from my school, in the Creating of Cultures
of Thinking online course by the Project Zero – Harvard Graduate School of Education. This course was based on
Ron Ritchhart’s book Creating Cultures of Thinking: The 8 Forces We Must Master to Truly Transform Our School.
When the first session started, our instructor, Mrs. Faraday de la Camara, asked us a key question, a question that
became a new structure of my thinking which guided and reorganized my teaching in a fabulous pathway: Who
are my students becoming as thinkers and learners as a result of their time with me? I had an answer at that
moment, but it didn’t completely satisfy me. Consequently, I decided to put all my effort in finding a better one. The
following is my experience, and the impact that it provoked in my student’s learning.
Ron Ritchhart, defines that the process of creating a culture of thinking in the classroom like “teaching as
enculturation”. Enculturation represents a process to learn from the environment that surrounds us, which can
affect our learning. According to Kellen Kautzman (2014) “Enculturation can affect how you go about your own
life without even knowing it.” Through that, we can say that we need to make of our classrooms a place where
collective or individual thinking is visible, valued, and actively promoted. Following Ron Ritchhart’s eight cultural
forces: Time, Opportunities, Routines and Structures, Language, Modeling, Interactions and Relationships, Physical
Environment, and Expectations, represents the best way for creating a culture of thinking in the classroom.
I starter designing my lessons more focused on the thinking process that will conduce to the learning, rather than to be focused
only on the work done (Expectations force). After having my expectations very clear, I found it important to work with the
Modeling force. I wanted to show my students who we are as thinkers and learners. Modeling, for example, to make open
questions, and how to inquire to find the best possible answers; sharing, discussing, and making our thinking visible. To
make that happen, I decided to work at the same time with the Interactions & Relationships force. Through these forces I
emphasized the behaviors that I desired to obtain as a group for showing respect and appreciation of others ideas and/or
dispositions to create an ongoing collaborative inquiry. Next, as I like to work with my students collaboratively, I tried to
arrange the best that I could my classroom’s space to facilitate thoughtful interactions, where my students could easily interact
with their peers because they were sitting in groups. Also, we had posters with mind mappings, sketchnotings, and different
materials to make their thinking visible. This arrangement represents the Physical Environment force. Later, talking about the
Opportunities force, I gave my students the chance to show their thinking and understanding in very different ways based on
their choices. I believe that giving students the choice of showing they’re thinking and learning is extremely powerful because
it not only engages them; it empowers them.
To make thinking and learning visible, the Time force represents a very important factor. Even knowing that I always gave my
students time for thinking, I wasn’t really conscious about the real importance of that force. After practicing and practicing,
now, I can say that the “thinking time” represents an essential part in my everyday lessons. I found it completely necessary
to let my students explore more deeply the Spanish Language and its structures. Through this, they started making many
questions and connections with their first or second languages in order to find themselves their own answers, conducting them
to a constant reflection about the “what and why” they are learning.
Now, concerning the Language force, I will stress the Language of Feedback. Feedback is totally necessary for learning to occur. I learned to use the most accurate language for feedback, it wasn’t easy, because I needed to train myself to use
the correct language, and I am still working on it. This kind of language represents a language that is specific, and informative
that directs students’ attention on the next task by setting their personal goals based on their own needs, rather than pointing out only the mistakes that they had done. I used questions like: How do you feel with the work that you’ve done? What
improvements can you make? How are you going to do it? What makes you say that?

September 2018 Edition

Page
16

Back to TOC

Last, but not least, I will talk about the Routines & Structures force. The use of Visible Thinking Routines is very
important to promote students thinking. But, it’s necessary to use them continuously; also it is important to keep in mind that these
routines are not activities. The constant use of them helped me to have a structure of thinking in my classroom (which became
a habit) as a bridge to scaffold my students’ thinking.

Finally, I can say, that now I have a better answer for the question: Who are my students becoming as thinkers and
learners as a result of their time with me? My students came into my classroom ready to ask questions; sharing their
points of view with confidence; showed respect for others’ thinking; and knew how to apply their learning. Also,
they became more open to reflect on their own learning, and could set their own goals to improve their learning.
The Metacognition has being reached, and it was visible. We all did an improvement, but there is a lot more to do.
Now, that a new school year has started, I cannot wait to keep on working and learning from Ron Ritchhart’s book
Creating Cultures of Thinking (that I highly recommended) in order to create a culture of thinking and learning
with my new students.

The pictures above were taken during my classes.
Resources
Ritchhart, Ron (2012). Creating Cultures of Thinking: The 8 Forces We must Master to Truly Transform Our Schools. JosseyBass. San Francisco, CA.
Kautzman Kellen (2014). How Does the Process of Enculturation Affect Learning? Acceded 18 August 2018 https://www.
brighthubeducation.com/parenting-grade-schoolers/80030-how-does-the-process-of-enculturation-affect-your-childs-learning/
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Since 1955, International Schools Services (ISS) has met the diverse needs
of schools, including recruiting the world’s best educators, providing professional
learning opportunities, sourcing essential supplies, stewarding school foundations,
and founding and managing student-centered, future-oriented schools.

FOLLOW, SHARE, ENGAGE
@InternationalSchoolsServices

@ISSCommunity • #issedu
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Five tips for making Blended Learning successful
By: Suzanne Saraya, ExploreLearning International Sales Manager

More and more, schools that are looking for flexible targeted instruction that will help them meet the needs of
their students and prepare for high-stakes testing are turning to Blended Learning. Blended Learning is a classroom model where students learn both individually with technology and onsite via traditional instruction. All
of these activities are integrated into one learning experience.
Blended Learning can extend the reach of a teacher by using a mix of online programs and one-on-one or
small group time. When done well, Blended Learning can help individualize a student’s education and save a
teacher’s time for when they can be the most help. Occasionally, Blended Learning also can use a flipped classroom model. Teachers in a flipped classroom deliver their lectures electronically for students to watch after
school, and class time is spent doing homework and working collaboratively.
What do your students need?
All students are unique individuals, so it makes sense that a one-size-fits-all educational plan doesn’t work for
everyone. With Blended Learning, a student can learn at his or her own pace. If the student doesn’t understand
something, he or she can repeat a test or review the material without fear of holding anyone else back.
Individualized instruction can be both effective and powerful. When instruction is delivered 100% online, some students who don’t understand the material will get lost. But if a teacher tries to do 100% of the
instruction themselves, they run the risk of leaving struggling students behind or having advanced students tune
out. Blended Learning uses a combination of online and in-person instruction to reach a diverse group
of learners.
Plan ahead for success
Adding technology to the classroom isn’t enough. You have to have a plan for what to do with it!
The most common model for blended instruction is a rotational model. In this model, teachers provide a mix
of digital and traditional instruction, using clear benchmarks to track student performance and analyzing the
data to deliver customized instruction. Teachers use a variety of teaching methods and practices. Students
collaborate using small groups, and each student receives an individualized learning experience.
To use the rotational model in the classroom, teachers should probably set up at least three stations: a direct
instruction station where the teacher can work with students, an independent digital station with headphones,
and a collaborative group station with enough chairs for a small group.
Students then rotate through the three stations during the school day, ensuring that they receive the practice,
experience and review that they need to understand each topic.
Get the right technology
Before your school purchases expensive tablets or laptops, or refurbishes a computer lab, think about what you
want to do with the devices in your classroom. Tablets and iPads are great for some purposes, and have many
wonderful educational apps. But laptops might be a better choice if students are going to do a lot of writing.
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Use effective individualized programs
Some programs are more suited to individual instruction than others. To make sure your students are
receiving the best experience, invest in resources that give them a strong foundation and help them gain
a deeper understanding of the material.
Students need guidance when using games and simulations—either within the game itself or through their
instructors—so that they understand their objectives and don’t become overwhelmed. And as in any learning
situation, students are more engaged when facing a challenge they feel they can meet. So make sure games and
simulations match students’ skill levels and become more complex and difficult as they progress.
When you’re looking for a way to get your students fluent with their math facts, ExploreLearning Reflex is an
effective online program that doesn’t require much teacher time. Since Reflex is game-based, students will have
fun while they learn math facts. The program is also individualized, and gives students encouragement as they
make progress.
ExploreLearning Gizmos is the largest library of online math and science simulations. With Gizmos, students
can work individually, in small groups or in whole-group instruction, and go deeper into the material. Each
Gizmo comes with assessment questions so teachers can evaluate whether students have understood the subject
matter.
Be patient
Trying something new is always stressful and the process will be a learning experience for both teachers and
students. Assume that not everything will go off smoothly the first year of implementation. Parents might
complain, students might not be ready to study on their own, and your principal may not always have faith in
what you’re attempting to do. Persevere!
Don’t give up. Think about what success means to you before you begin. Study examples and learn from
other teachers. Ask for professional development for you and your team. Carefully choose the technology and
programs you plan to use, set realistic goals—and you’ll soon be on your way to having a successful Blended
Learning Classroom.
For more information about Gizmos or Reflex, contact Suzanne Saraya at ExploreLearning at suzanne.saraya@explorelearning.com or 434-293-7043, ext. 305.

September 2018 Edition

Page
21

Back to TOC

by

Designed by Educators for Educators
Our new Flex-Space Furniture line was built by educators
to meet the real-world needs of 21st-century classrooms.

• Collaborative Spaces
• Flexible Seating
• Mobility
To learn more, contact
Jarrett Klein
Executive Vice President, International Division
001-310-537-8600, ext. 2008
jarrett.klein@lakeshorelearning.com
©2018 Lakeshore 1098724

September 2018 Edition

Page
22

Back to TOC

Former Directors are on the Hook for not Dealing
with Sexual Harasser at the Time
Terrie Temkin, PhD
Founding Principal, CoreStrategies for Nonprofits, Inc.

Sexual harassment is nothing new. It, along with its uglier cousin sexual violence, is particularly prevalent
throughout Latin America and the Caribbean, at home, in business, the church, and unfortunately schools. The
question is not “if” it will occur in your school, but rather “when.”
I recently went to my high school reunion. While there, I spoke with someone who had served on the school’s
board about 20 years ago. This person was extremely upset. Just a month earlier, a man, now in his mid-thirties,
had come forward blaming those that sat on the board then for failing to protect him when he was a student
there. His charge? One of his teachers exhibited improper behavior toward him and others and the board did
nothing about it, even after being made aware of it. The former board director who spoke with me admitted
hearing rumors at the time, but never from students or their parents. This individual said the board immediately
stepped in after allegations were raised by another teacher.
While no evidence of inappropriate touching – or worse – was found, the board’s investigation revealed that
the teacher in question invited his favorite male students to his house and took pictures of them exercising in
gym shorts. When the students were questioned, they responded that while the experience was a bit creepy, they
regularly just laughed it off. This was a nationally-recognized teacher who had been at the school for years, and
the board opted to let it go.
Now, all these years later, the former directors were being brought in and questioned. All the sordid details
became public. The person with whom I spoke wanted to know what the board’s culpability was here. This
person also wanted to know what the board could do going forward.
I do not want to discuss legal culpability in this article. This would likely differ greatly based on the country
and community in which such a situation occurs. However, I think a discussion of moral culpability is essential.
The board failed the (student) community it existed to protect. Its failure is instructive to current school boards
everywhere.
There were many clues that should have raised red flags. While we want to believe that a teacher who cares so
much about his students that he would invite them to his home is the sort of teacher we want in our schools, the
fact that the invitation was only extended to young men, and specific young men at that, should have set every
board director’s ‘spidey senses’ tingling. Add to that, the strange behavior of having the students exercise for
him in their gym shorts and his taking pictures of them…. The fact that the students never spoke up cannot be
used to excuse away the board’s lack of action. These were teenage boys whose natural bravado demands that
they appear able to take care of themselves in any situation. Their sneering laughter was yet one more clue.
They were not seeing this as funny, but rather as discomforting. Why then, continue to visit the teacher at his
home? This was an authority figure who was well respected. He could play a significant role in determining the
universities they got into. There was also safety in numbers. The students were watching out for their friends.
True, we are now viewing this experience through the cultural lens of 2018, and throughout the world we did
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interpret things differently 20 years ago. However, we cannot ignore the reality that, as we now know – based on
a massive amount of literature and this grown man who came back to challenge the board – this teacher did do
lasting damage. Other teachers exhibiting sexually-harassing behavior will most assuredly also do lasting damage.
So, what should a board facing this situation do going forward? Accept responsibility. Admit that as a board
it did not take the situation seriously enough. Volunteer to work with school representatives to make policy
recommendations for the future. The unique perspective of the directors involved will be extremely valuable to
the process. Or, the directors can offer to speak at other schools around the community to share what they learned
from this experience that could help current boards deal better with their own challenges. And, most importantly,
apologize to the men and women who brave ridicule to come forward to make their voices heard.
Terrie Temkin, Ph.D. is an internationally-recognized governance and planning expert, as well as the editor of You and Your Nonprofit Board: Advice
and Tips from the Field’s Top Practitioners, Researchers and Provocateurs. She is a founding principal of CoreStrategies for Nonprofits, Inc., which
interweaves business development, governance, board development, fund development, PR/marketing and public policy to strengthen organizational capacity. Contact her at 888-458-4351 Ext. 83 or TerrieTemkin@CoreStrategies4Nonprofits.com. Meanwhile, check out the CoreStrategies’ website
at www.CoreStrategies4Nonprofits.com.

September 2018 Edition

Page
24

Back to TOC

More than providing
healthy meals, our
mission is also to

DELIGHT.

FOOD EDUCATION CAN BE FUN:
FUN BY SODEXO :)
It is now law in Brazil: starting November 2018, schools
must include a food education course in their curricula.
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A Six-Step Student Data Protocol for Analyzing
Assessment Data
By: Kristy Beam, University of North Georgia
This article was orinally published in BlogLogic.

Materials prepared by Dr. Kristy L. Beam, Faculty at University of North Georgia, Former Principal at
American School of Valencia, Administrator and Independent Consultant
Assessment data provides a quantitative measure of our students’ performance. Digging deeper, however,
assessment data also provides a wealth of information that becomes a road map for leading school
improvement.
Dr. Beam, faculty at University of North Georgia as well as a former principal and assistant principal, shared
with us her process for using data effectively in schools to initiate change, create a shared vision among faculty,
and guide an improvement project, specifically focusing on mathematics.
Why Assessment Data?
Schools and districts often have limited resources, whether it be time, money, personnel, etc., and therefore must
utilize resources effectively. Student data plays an integral role in finding those opportunities for meaningful,
large-scale change, while also making the process manageable by providing focus.
For using data effectively in schools, schools need to have a process in place for analyzing data. As we know,
interpreting assessment data is cumbersome with multiple assessments, subgroups, grades, subjects, and
schools.
How do we translate data into a meaningful visual? How do we pick a point of focus? How do we make
inferences from the numbers? How do we apply these findings towards an initiative? How do we measure the
efficacy of the initiative?
The questions can go on and on. As Dr. Beam explains: “As school leaders, we have to create that vision for
what we’re going to achieve, and we have to create that plan for how we’re going to achieve it and relay that
vision, so everyone is on board…We have to have the evidence to support it.” In order to use data as evidence
and communicate findings with staff, Dr. Beam recommends using student data protocols.
Analyzing Student Data with Student Data Protocols
Student data protocols are a series of steps for analyzing student data. They help us talk about data with
teachers, which is important because data has the propensity to increase anxiety.
“The goal is to get to where you have open, transparent conversations…You want data to become a collective
‘This is our data. This represents us.’”
Dr. Beam joined the staff as Assistant Principal at a low performing urban public school with the goal of
improving school performance. She relied on assessment data, as well as surveys and observations, to drive her
improvement project.
Standardized testing is a waste and time of money if you are not using the data.
As we review the protocol shared by Dr. Beam, we also need to consider how we can use student data protocols
to not only engage with data but also as a means to foster school- or district-wide conversations with data as a
comfortable, self-reflective topic.
Dr. Beam’s process for analyzing student data and using data effectively in schools is next:
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1. Choose a point of focus.
In coming to the school, Dr. Beam kept hearing about the fifth-grade class, which was significantly under-performing in math. As a result, she chose to focus on fifth grade because their performance is indicative of other
factors, both internal and external. Supporting them through interventions will in turn impact the experience of
other students outside that grade.
2. Pull relevant data and state observations.
There are two keywords here: relevant and observations. Assessment data solely about fifth grade math
performance in a standardized test doesn’t paint a whole picture. Relevant student data includes a much larger
data set: a history of the assessment data, data from curriculum such as assessment methods used, DOK, learning
activities, etc., as well as teacher surveys. Second, observations refer to statements like: “I observe…”. Before
jumping to conclusions about data, we must state the ‘what’. What are we seeing? Dr. Beam did both of these.
• Assessment data dating back to the first grade showed that, since then, 15% of students had not met
grade-level standards. And, in fourth grade the number of students who didn’t meet grade level standards
doubled.
• Teacher surveys questioned why teachers thought performance was so low. The responses largely
concluded that lack of parent support, lack of prior preparation, and lack of student discipline were to
blame. The focus was mostly on external factors
• Discipline data revealed that boys were three times more likely to have a discipline referral and three
times more likely to have interactions with teachers in the classroom, but they also had lower GPAs.
• Curriculum data exposed that assessment was largely summative, pencil and paper assessments.
These data pieces all contributed to the low performance of the fifth-grade class.
3. Interpret the data.
After pulling the data and stating observations, Dr. Beam then moved to analyzing student data, asking “What
does this data suggest?”.
• Assessment Data: Poor performance is not just isolated to the prior end-of-year test for the current fifth
grade because such a high percentage of students are not meeting those grade level expectations starting
in first grade.
• Teacher surveys: Teachers were mostly focused on external factors, and while their answers may be
true, it’s important to shift focus on what they, as a school, can control.
• Discipline data: There is a lack of equity in the school, both in the sense that boys are receiving more
referrals and girls are not called on as often in class.
• Curriculum data: There were no formative check-ins with students to gauge their comprehension.
Students were also not engaging with mathematical concepts in ways that include problem-solving and
critical thinking.
•

4. Determine the implications.
After interpreting the data, the next step is identifying the implications. “How will this impact our instructional
strategies?”
Dr. Beam and her team identified that to best use their resources, they would implement guided math to help
students have hands-on interactions in a student-centered learning environment. They were also going to work
with teachers to diversify their classroom assessments, so students could engage with mathematical concepts
in rigorous ways, as well improve equity in the classrooms.
5. Create a framework to initiate this change.
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As a school, they recognized the need to train math teachers in guided math. They also recognized that they
couldn’t just ask teachers to develop entirely new curriculum and lessons, so they provided teachers with these
resources like articulated lesson plans and supplies to implement guided math.
During implementation, Dr. Beam’s team did classroom observations and tallied what visible learning they
were seeing in addition to increased rigor with DOK. They also focused on equity and studied how teachers
were interacting with students. They also had teachers report on the assessments they gave students.
In addition, Dr. Beam’s team created data notebooks for students. In them, students set goals and reviewed
the Big 20, which are the top 20 math skills. The notebooks personalized student learning and growth. As a
corollary, the school also initiated student-led conferences, where students reviewed the data notebook with
parents and shared with them their goals. In doing so, all stakeholders were involved in the process.
Student and school performance gains achieved through regular reviews of results (achievement data and
student work) followed by targeted adjustments to curriculum and instruction. Teachers become most effective
when they seek feedback from students and their peers and us that feedback to adjust approaches to design and
teaching.
6. Track growth.
This step is often not included in traditional student data protocols, but we’d be remiss to ignore it. As change
was implemented, Dr. Beam tracked the data. Teachers became more aware of how they interacted with
students. There was an increase in the use of tools in the math classrooms and reasoning shifted to problemsolving and hands-on learning. The diversity of assessments also increased as teachers implemented more oral
questions, exit tickets, and projects.
Dr. Beam then brought these observation data to PLC’s and used it as fodder for conversations with grade- and
subject-level teams as well as individual teachers. These conversations focused on what’s happening in the
classroom and acted as an opportunity to review progress, so they could work to meet their goals collectively
as a school. Data became about transparency and collaboration.
These feats were the building blocks of much larger change towards student-centered learning, collaborative
teaching, and transparent school initiatives – all of which are examples of using data effectively in schools with
student data protocols.
EXAMPLES OF STUDENT DATA PROTOCOLS:
• ATLAS-Looking at Data Protocol
• Oakland Unified School District Data Protocols
• The Ounce Classroom Observation Data Dialogue Protocol
• School Reform Initiative Data Driven Dialogue
Bio: Kristy Beam has a diverse background in education as a teacher and administrator. After 15 years in a large
public-school system in the US, she spent the last four as principal of a private, international school in Europe.
Currently, she is working in curriculum development and has taken on a greater role with the University of
North Georgia, where she has taught in the graduate education program for the last four years.
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We think everyone can “do” math and science. Concepts like
photosynthesis and fractions should challenge and amaze kids - not
stump them.
We make Gizmos, math and science online simulations that excite
curiosity and invite interaction, and Reflex, the most effective system
for mastering basic math facts.

Learn more about Gizmos and Reflex at:

explorelearning.com reflexmath.com
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How to Inspire Students to be Mathematicians
By: Suzanne Saraya, ExploreLearning, International Sales Manager

If you ask a class of students “who loves math,” you rarely get a positive response. Why? Much has been
made of “fixed” versus “growth” mindsets, and “I can’t do/don’t understand math” is one of the most common
examples of a fixed mindset. Whether it’s from unpleasant educational experiences, lack of confidence or
encouragement, or something deeply ingrained (“girls can’t do math”), overcoming that mindset can be
challenging for both students and teachers.
The necessity in overcoming that mindset, wherever it comes from, is very real. We need to get students
interested in math—interested enough to consider a career in mathematics. So how can you do that?
One way is to ground math in the “real world,” by making the connection between the math they learn in school
and the math that’s all around us.
And it is all around us
2 + 2 = 4. Yes, it does, whether we’re talking apples, dollars or just some ephemeral notions called “two” and
“four.”
Showing students real-life math applications can help them appreciate how prevalent math is in our lives, and
how, whether they know it or not, they already use it daily. It also impresses upon them the need to have at least
a basic understanding of mathematics, no matter what paths their lives take. Show kids that without math you
can’t buy a new phone, run a 5k, build a shelf, or bake a cake.
Help students understand that spatial relationships are math as well. Studies have shown that learning to
identify shapes and working with puzzles increase spatial understanding and achievement in math, especially
geometry—and has recently been shown to increase growth in number line knowledge.
There is even “mathematics” in music. Counting, rhythm, scales, intervals … all utilize the “logic” of
mathematics. The American Mathematical Society has significant resources that elaborate on the connections
between music and mathematics. Many mathematicians have also been accomplished musicians, and vice
versa. Einstein played the violin and piano, while Brian May from the rock band Queen studied math and
physics, and has a Ph.D. in astrophysics. The “Garfunkel” half of Simon and Garfunkel, Art, has a Master’s in
mathematics.
Despite being born to poor, illiterate parents who were not even able to write down the date of his birth, Carl
Gauss made enormous contributions to the fields of number theory, algebra, statistics, differential geometry,
astronomy, and more. When he was eight, he figured out how to add up all the numbers from 1 to 100 (there’s
a fun game right there), and made the first of his ground-breaking mathematical discoveries when he was still
a teenager.
Show movies like “Hidden Figures” and “October Sky” to show that math isn’t just the purview of middle-aged
men laboring away in stodgy offices and to show what effect math has on all of our lives.
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Use games and simulations to build interest and excitement in mathematics
Current practice suggests stepping away from endorsing rote memorization in math, or showing students
“tricks” to come to a correct answer. By presenting math as creative and intellectually interesting, you can
show your students a different way of looking it.
Games and simulations can demonstrate the elegance in math’s patterns and conclusions and help build students’
excitement and confidence in math. But it’s important to choose these interactive tools carefully. Students need
guidance when using games and simulations—either within the game itself or through their instructors—so that
they understand their objectives and don’t become overwhelmed. And as in any learning situation, students are
more engaged when facing a challenge they feel they can meet. So make sure games and simulations match
students’ skill levels and become more complex and difficult as students progress. ExploreLearning’s Gizmos
are a great way to challenge and engage students in math.
Designed to increase students’ math fact fluency, ExploreLearning Reflex’s games are fun, challenging, and
rewarding. When students achieve automaticity with basic math facts, they can retrieve them from long-term
memory without conscious effort or attention. With math fact fluency comes confidence, and with confidence
comes the belief that one can do math and that maybe math is kind of, sort of, interesting, after all.
By showing students that MATH isn’t just some difficult subject you have to study in school—that it’s all
around us, providing beauty and symmetry, you can help them enjoy and appreciate it. And possibly make a
career of it!
For more information about Gizmos or Reflex, contact Suzanne Saraya at ExploreLearning at
suzanne.saraya@explorelearning.com or 434-293-7043, ext. 305.
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INCLUSIVE LEADERSHIP PROGRAM
International schools are taking on the important initiative of INCLUSION!

The 5-course International Inclusive Leadership Program offered through Lead
Inclusion and San Diego State University responds to the critical need for school
personnel at international schools to have skills in serving students with learning
differences. Choose to complete the courses for professional learning only or for
university credit.
The program is open to building leaders, teacher leaders, general and special
educators, counselors, and other school personnel to lead teams in the design and
delivery of effective accommodations, modifications, and interventions within general
education settings. New cohorts are beginning Fall 2018 in San José, São Paulo,
Quito, Santiago, and Kuala Lumpur. Come join us!
Learn about the program and register at www.leadinclusion.org/international.
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Finalsite Blog
This article was adapted from it’s original form from the Finalsite Blog.
https://www.finalsite.com/blog/p/~board/b/post/your-schools-secret-marketing-tool-cell-phone-cameras
Your School’s Secret Marketing Tool: Cell Phone Cameras
Photography helps to fill in the gaps between words on your website, in a brochure, or on social media. It goes
without saying that most school marketers know good photography is essential to your school’s brand and
marketing efforts. Despite this, too often a school’s ability to have good photography or videography is
hindered because of budget.
You may not have the means of hiring a professional to come in to take amazing photos, but you do have a cell
phone. With a few tips and a little guidance, great photography is readily available.

Cell Phone Photography 101: It is All About Light
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To begin using your cell phone for photography and marketing, it is important to first understand how a cell
phone camera actually works. One of the most important basics is understanding light.

In the first photo, you’ll notice the subject is slightly overexposed because it is taken in direct sunlight. This
isn’t necessarily bad, but bright light can also cause a photo to appear harsh.
The second photo is taken with the light source behind the person. This is a big photography “dont’!” The
light source should always be behind the photographer, with the light hitting the subject/object of the photo. In
the case of this photo, the person in the picture will seem very dark because the cell phone is reading the light
behind the person.
The third photo is the most ideal. This photo is taken with “open shade”, which allows more of a softer light
and makes the lighting on the person similar to the background. (So contrary to a popular belief that sunny
days means better photography, cloudy days usually offer the best opportunity for taking photos everywhere
on campus!)
6 Best Practices for Taking Photos Using Your Cell Phone
1.	 Turn off your flash. Flash tends to be an automatic feature of your cell phone’s camera, but goes
straight into the eye and doesn’t always result in the best photo. However, sometimes flash is your
only option — such as when photographing in an extremely dark setting.
2.	 Set your resolution to the highest setting. This is to improve the quality of your photos and will be
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good for printing photos if you use them in a school brochure or any print marketing. If you’re using
an iPhone, there are no resolution options for photo, only video — although using HDR mode and
turning off “live” mode results in better-quality images. Android devices have a resolution setting in
the phone’s camera settings.
3.	 Consider whether the photo will be used in a portrait or landscape setting. For example, if you are
going to use a photo in your website’s homepage image slideshow, you will want to be sure all your
photos are taken while the phone is landscape. However, headshots can be taken with the cell phone
being held for a portrait photo.
4.	 Delete or download current images from your cell phone. This is important to free up some space for
taking new images on your phone. You don’t want to be in the middle of a photo shoot and run out of
space.
5.	 Use natural light. The most ideal scenario for this is taking photos in shaded areas. You don’t want
any heavy light on faces. Clouds are the best for taking photos with your cell phone because it allows
some natural light to come through without it being too bright on your subjects in your photos. When
you don’t have great natural light available, you can use a reflector to reflect the light on to the individual in your photo.
6.	 Use photo editing apps to enhance your photos. Some of our favorite apps include:
• Afterlight: This app costs $1.99 and has a lot of beautiful filters to make your photos pop! We recommend using the same 1-2 filters across all of your photos to streamline the look and feel of your
site and social media.
• FaceTune: An app for portrait perfection! This app is also $1.99 and can be used to whiten teeth
and soften skin.
• Retouch App: This app is a little pricier, ringing in at $2.99, and can help you delete virtually anything from the background of your photo.
• PS Express: If you have a Photoshop or Lightroom license, you can download their apps for free
on your phone and use on-the-go.
4 Types of Great Images You Can Capture With Your Cell Phone
To tell your school’s story with the best imagery, there are four types of great images you can take with your
cell phone and use on your website to convey these messages.
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#1 WIDE SHOT OF YOUR CAMPUS

Wide shots of your campus are the perfect kinds of images for your website, brochures, and more because
it allows the viewer to really see your school in depth, especially if they haven’t been there in person yet.
You’re able to show off a larger area through a wide shot, and typically these are the best kind of images that
work well on a school website.
#2 THE CLASSROOM SHOT

September 2018 Edition

Page
36

Back to TOC

Classroom shots are a great addition to showcase your academics and student experience at your school. Some
important aspects to keep in mind for these types of images:

•
•
•

Make sure students look engaged and are smiling
Remove any clutter (such as backpacks or writing on boards) that may distract viewers from taking in
what’s happening in the photo
Take the photos with the light behind you, and on the faces of the students. To get the best light, consider opening window blinds in the classroom so long as the sun is not shining directly into the room

#3 COLLEGE COUNSELING

Prospective families want to know students at your school will advance to a good college/university after they
finish studying at your institution. Photos behind your college counseling program should prove this. Having
the students dress in their college gear is a great way to share your results!
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#4 THE AUTHENTIC FACULTY PHOTO
Do you feel like every school website you see (including your own) has the yearbook-style photos of your
faculty on the blue gradient background? Granted, a streamlined look is nice. But you want to know what is
even nicer? Personality.
As a member of your school’s community, you are part of your school’s brand. It’s great to have other photos
of you that are not your typical ‘school’ photos. This is huge for someone like a head of school or director of
admissions, the image you put out there in photos of you are as important to the prospective families
considering your school. They need to know who you are and be comfortable with approaching you. Having
these different types of images of you can also help sell the culture of your school and give your school some
personality.

Use Your Photography Assets Anywhere!
It’s obvious that the images you take can be used on your school’s website, social media, and more, but here
are some other uses for your school’s marketing efforts.
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1.	 Create a digital eBook about your school with your photos. Keep it to about six pages. You can use
Google slides to create it and turn it into a PDF — very tech savvy and easy to do!
2.	 You’ll especially want to consider using the photos you take for admissions. From your Admissions
page on your website, to your brochures or print collateral, photos of you, your students, and campus
are critical for engaging prospective families.
3.	 Use an image in your email signature. For example, with many of the event emails that go out, I include my headshot in the signature (see below):

Enlist help from your students who may also have the tools to help you take the best images. Many students
today have drones that are great to take area shots of your campus.
Let us know if you’re looking for some additional guidance with your school’s marketing and how to best use
these photos.

ABOUT THE AUTHOR
As Finalsite’s Events Marketing Manager, Stephanie Griffin is passionate about sharing what’s happening at
Finalsite with all school professionals. She is a co-producer for the FinalsiteFM podcast network and brings
a fresh perspective for marketing with her background in social media, communications, and radio broadcasting. Stephanie enjoys helping schools stay ahead of their marketing goals by tracking new trends and
developments.

September 2018 Edition

Page
39

Back to TOC

Discover What Your Learners Can Do

“Overall I found the institute extremely
worthwhile and I feel I have a much
firmer grasp of how WIDA can help my
school and inform my teaching… The
instructor used a variety of instructional
best practices to allow us to practice
and explore the content that deepened
my understanding of WIDA. Thank you!”
2018 Institute participant

WIDA 2018-2019 Professional Learning
If you can’t attend these WIDA events, but would like to bring a WIDA Workshop
to your school, please email wida.pl@wceps.org.

WIDA 2018 Annual
Conference: Schools and
Communities Empowering
One Another
Detroit, Michigan, USA
October 23-26, 2018

WIDA Institute

Sao Paulo, Brazil
February 13-16, 2019

WIDA Symposium

Buenos Aires, Argentina
March 30-31, 2019

international@wida.us | 1-877-272-5593

wida.wisc.edu
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Insurance Solutions

SCHOLARS®
Group Health
• International Direct Bill Network

• Property with Tuition & Fee
Income Protection

• Benefits up to USD 5 Million per
Individual

• Political Risks & Political Violence
Coverage

• Claims Concierge & mPassport
Mobile App for eClaims

®

• Educators Legal Liability

• NEW: Personal Property
Insurance and Identity Theft
Benefits Included

• Worldwide Auto for Buses
• Combined Liability
• Student Travel Accident

PROTECT YOUR SCHOOL
AND STAFF.
Clements Worldwide has the insurance
protection your school needs to protect both
your staff and your assets. Clements offers
the market-leading Scholars® Group Health,
along with a portfolio of employee benefits and
insurance solutions. Let the school segment
experts at Clements help you secure customized
and affordable protection.

Clements Worldwide
is proud to celebrate
70 years serving
international schools,
organizations, and
expatriates around
the world.

Contact us today:

www.clements.com/scholars
request@clements.com
+1.202.872.0060
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Maker Camp @ Lincoln
By Leandro Segura - IT Manager

Asociacion Escuelas Lincoln, Buenos Aires, Argentina
We had planned for a couple of years before we opened our first Maker Space, then we planned a Maker Club After
School Activity and finally we planned a Maker Camp…..here is a little story about our experience.

My name is Leandro Segura, I’m the IT Manager at Asociacion Escuelas Lincoln, the international school of Buenos Aires, Argentina.
At the Tech office we have been very enthusiastic always about new technologies and how we can apply them to our School. We have
not yet been very successful in getting our teachers to come to the Maker Space with their classes. Probably we did not announce it
properly or we did not take (or have) the time to get more involved into what they were teaching in order to suggest activities to replace
or add to what they have been doing.

So we decided to take another approach: let’s bring in the kids and show them what we can do, what they can
do.
Last year we started with Maker Club as an after school activity, we had more than 30 kids from Elementary
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and Middle school who signed up, 5 different members of our tech department were the facilitators. But we
wanted to take it into another level. In January 2018 (during our Summer Break), we ran our First Maker Camp
at Lincoln with 15 Kids, The camp was one week long from 1:00 to 4:00 pm.
Our goal was to have a fun week for kids and for us! Using as many tech tools as we could including 3D
Printer, Laser Cutter, Virtual Reality Headset, Ozobots, Creating Bristle bots, Paper Circuits, Sphero
Races, 3D design with Tinkercad and Creating their own electric little car. We were surprised about what kids
were able to do and about their ideas.
We were asked by parents and students to run this again during our Winter break and we did it again.

During last week of July and first days of August we ran our Second Maker Camp at Lincoln with 15 students
again (only one kid did it twice) So we decided to repeat some of the fun activities that worked out in the first
one, and also added some new stuff like, Ollie Sphero, Drone Flying, T-Shirt stencil design, laser Cutting and
T-shirt painting.
At this moment, we are starting our school year and we have more than 60 kids signed up to our Maker Club
(also we are running a Coding Game Design Club with 15 kids!) and that number looks to be growing every
year.
We did face a lot of challenges during these years, and we will continue to face them, we made a lot of mistakes
and we will also continue to make them. We did all this because we strongly think our kids will benefit from
it….we can always make things better and we will keep trying!
Our next big idea is to create a Makers Competition around South America, similar to the ones we have now
for Soccer, Basketball or Swimming, Fine Arts. Who would like to join us ??????
Leandro Segura - IT Manager
Asociacion Escuelas Lincoln
Buenos Aires, Argentina
Email = Leandro.segura@lincoln.edu.ar - Twitter = @chunisegura
Instagram = Leandro.segura.395 - Facebook = Leandro.segura.395
Leo has been working at Asociacion Escuelas Lincoln for the past 21 years, last 4 as IT Manager. He was
born in Montevideo Uruguay and Lived in Argentina for 40 years. Chairman of the Innovate Team for the
past 5 years. Member of the School improvment team and Founder of the Eco-School Committee
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THOUGHTFUL SOLUTIONS
When it comes to
technology management,
there is the ideal,
and there is reality.
We take the time
to evaluate the
challenges of your
situation, then help
you pivot in areas of
staﬃng, strategy,
and systems.

OUR APPROACH
Technology pivot
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It’s time for something NEW
in CORE READING instruction.
Reinspire students
to take ownership of their learning.

Reimagine reading
instruction for today’s learners.

Rethink ESL/ELD
integration with the core curriculum.

Equitable, Parallel English and Spanish Reading Language Arts Programs
For a FREE sampler and more information: www.benchmarkadvance.com/ew6ba
/ŶƚĞƌŶĂƚŝŽŶĂů>ŝƚĞƌĂĐǇZĞƉƌĞƐĞŶƚĂƚŝǀĞ͕^ƚĞƉŚĂŶŝĞ^ĞĞŵĂŶŶͻϭ͘ϯϬϱ͘ϳϳϱ͘ϯϱϯϮͻƐƐĞĞŵĂŶŶΛďĞŶĐŚŵĂƌŬĞĚƵĐĂƚŝŽŶ͘ĐŽŵ
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We Do Have Homework- just not the traditional kind
By Justine Wilson
Elementary Principal
Pan American School of Bahia

A famous meta-analysis of research on homework, published in 2006 by Harris Cooper and colleagues, found that
traditional homework in grades younger than sixth does not contribute to academic achievement. The very weak
connection between traditional homework and academic achievement led PASB’s ECC and ES divisions to stop assigning traditional homework and instead encourage nightly Home Reading.
Research does show that reading nightly has a huge impact on student achievement across the curriculum, as does a
parent’s interest in the child’s learning.
Reading experts, Samuels and Wu (2001), say research is clear on the benefits of daily reading, with students picking
their own books, reading aloud and listening to a fluent adult reader. When reading, children’s curiosity can be peaked, imagination evoked, and vocabularies built. There is a direct correlation between how much a child reads and their
academic achievement.
Some parents say that with no homework, they don’t know what is happening in their child’s class. Research suggests
that asking your child specific questions about their learning. Elementary parents are also encouraged to communicate
with classroom teachers.
If you, as a parent, want to assign your child traditional homework, you are welcome to ask your child’s teacher for
suggestions of what might help. However, our school believes that children should have a balance of reading, playing
sports, free time to play, spending time with their family, and having a set bedtime will be most beneficial to academic
achievement. The Primary Years Program (PYP) approach supports student agency and building curiosity. Ask your child
what they want to learn about at home and dive into the topic together.
Have fun together reading! Enjoy researching your next vacation! Children are only young once, play together and laugh.
The learning will come, we promise!
Harris Cooper; Jorgianne Civey Robinson; Erika A Patall. (2006) Does Homework Improve Academic Achievement? A
Synthesis of Research, 1987-2003. Review of Educational Research; Spring 2006 (76:1) Research Library Core pg. 1-62.
Samuels, S. J. & Wu, Y. (2001) How the Amount of Time Spent on Independent Reading Affects Reading Achievement:
A Response to the National Reading Panel. Minnesota: University of Minnesota.
Justine Wilson is an educator of 14 years currently pursuing her EdS in Educational Leadership. She enjoys working as
an instructional leader partnering with teachers, parents and students so school can be a place of engaging learning and
some fun too!
Justine can be contacted at justine_wilson@yahoo.com or followed on Twitter @WilsonJustine.
Her blog is https://msjustinewilson.weebly.com/ where a modified version of article can be found in addition to more
blog posts written about hot topics in educational leadership.
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Shaping the future
of international education

.

Guided Professional
Development
Career & Recruitment Counseling
Child Protection & Student Well-being
Post-secondary Guidance
Intercultural Learning

Sharing our KnowledgeBase
Community Survey
Leadership Compensation

Globally-Recognized Accreditation
Connecting Students with Accredited
Universities around the World
Recruitment Services for
Schools, Educators
and Leaders

Join us for the CIS Institute on
International Admission & Guidance
in cooperation with AASSA
21 - 22 September 2018
Colegio Nueva Granada, Bogotá, Colombia

Register Now
www.cois.org
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CIS 2018 Salary Survey Results - Gender Gap
Asking the right questions: Gender gap revealed in pay for international school leaders
By: Jane Larsson, Executive Director, Council of International Schools (CIS)
“Guess what I found?” Alejandra asked, as she stepped into my office. Alejandra Neyra is our data analyst,
and she had just taken ownership of our annual compensation surveys, which explore salaries and benefits for
international school leaders and staff. As part of our R&D team, her job is to ask the right questions and to
evaluate trends. We’ve been administering this survey and sharing the results annually for a number of years,
but Alejandra has begun probing the potential impacts of the data we were collecting, asking new questions to
guide decision-making in schools.
Given the significance of the gap, we agreed to dig deeper, looking at the gap across years of experience in
leadership, years of education and years of experience as a head in the current school. Her findings? The gap
persisted across all factors.
Our surveying continues, and despite our initial reports of this finding, we found the gap widened this year, increasing from 17 to 22%. Is it because more women participated? Last year, 26% of respondents were women,
as compared with 20% in 2016-2017.
2017-2018 International School Head Salaries (aggregate figures with outliers removed)
Overall
267

Male
200

Female
67

Gross Average

174,748.00

182,909.00

149,617.00

Net Average

131,490.00

137,520.00

112,911.00

No. of Responses

Difference

24,609

22%

There are bigger questions we have yet to answer…
How many international schools continue to use different salary scales for local and international hires?
What are the other factors we should evaluate when comparing salaries (and benefits)?
As I’ve reflected on our findings, I can see this as just the beginning. We serve diverse school communities
in 116 countries. Our schools have all committed to the development of global citizens through high-quality
international education. We serve public, private, owned, company and government schools. We know that
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many institutions use salary scales for teachers and leaders, so we typically don’t see a gender gap for roles
with remuneration scales. It’s interesting then to see a gap emerge in non-scaled roles, if remuneration has traditionally been based on parity.
In advocating for salary parity in a specific institution, we should also advocate for meaningful benefits. Someone hired from outside a country has different needs than someone hired within a country. International schools
have typically provided a rich array of associated benefits for international hires. But how do they invest in their
local hires to increase retention and foster growth?
At CIS, we’ll continue to identify the questions we need to answer, as we work to improve the structures and
systems in schools established for the purpose of educating diverse communities. 
Jane Larsson (JaneLarsson@cois.org) is the Executive Director of the Council of International Schools (CIS),
a global non-profit membership organization focused on the development of global citizenship. CIS provides
International Accreditation, Leadership Search, Career & Recruitment, University Admission Guidance and
Research Services to schools and universities around the world.
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STEM & STEAM Solutions
Science, Technology, Engineering, Arts, and Math for Grades K-12

AASSA
Member Exclusive
Save up to

45%
off

list
prices

In a changing world, students need new skills to be successful. Integrating science, technology, engineering,
math, and the creative arts—STEM or STEAM—is the key to producing graduates who are prepared to be
active, critically thinking members of society and who can compete in the global marketplace.
At School Specialty, we’re driven to support your unique vision for STEM and STEAM education and help
you inspire students to develop an appreciation for the natural and designed world in which they live. We
combine the right supplies, resources, curriculum, furniture, and expertise to create safe and innovative
learning environments that foster the development of 21st century skills—collaboration, critical thinking,
communication, and creativity—and prepare students for the careers of tomorrow.

Support for your STEM & STEAM Initiative
Supplies & Classroom Resources

Core Curriculum

Supplemental Curriculum

Furniture
13712162 08/18

To learn more, contact Steven Meyer at steven.meyer@schoolspecialty.com
or visit www.schoolspecialty.com
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EARN YOUR

Doctor Of
Education
IN EDUCATIONAL LEADERSHIP

Wilkes University’s Ed.D. is designed specifically for international
teachers, principals and school heads who want to improve education
for culturally diverse students.
Online learning is blended with face-to-face class sessions in Panama
City, allowing you to collaborate with peers and professors in person
and online, forming a strong support system that extends long beyond
graduation.
Wilkes offers:
• Faculty mentoring at all stages
• Concentration in Instructional Leadership
• Online learning with one, four-day residency in
Panama City each year
Our curriculum is built around educational theory, research
and leadership practice to help you excel in the international
educational environment.

International cohorts now forming.
Inquire about our international scholarships. Contact:
Tori Harrison, Graduate Admissions
(570) 408-4311 | tori.harrison@wilkes.edu

Cohort space is limited.
Apply now to start in 2019.
Learn more at www.wilkes.edu/eddinternational
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A Truly Inclusive School: Moving Away from the
“Funnel Approach”

Dr. Isabel Cristina Fernandes Auler
Middle School Principal at Our Lady of Mercy School, RJ- Brazil

Conventional education has always favored a typical and traditional learning style, with particular cognitive
and socio-emotional skills. Students are seen as a homogeneous group to which teachers are able to passively give their knowledge. Students’ individuality is not considered since the school does not consider itself
responsible for developing emotional intelligence. Teachers are not encouraged to like their students; instead
they tend to praise their own autocratic methodologies, through which students are not heard or even considered
during the entire teaching process. “Only the strongest will survive” - based on this outdated methodological
procedure, many artistic and kinesthetic students are seen as lazy and disrespectful, which not only decreases
their self-esteem but also prevents them from developing their distinctive abilities.
Traditionally, curriculum has been organized in a linear path that promotes a one-size-fits-all approach
to success. When we simply follow the curriculum map or implement programs, we fail to take in the
context and uniqueness of individuals into consideration1.
Due to this traditional approach, many children are disregarded during the educational process, since they do
not fit into this educational model.
By statistically evaluating the usual process of traditional classrooms, it was possible to identify that teachers
tend to follow the pace of an average of 70% of the students in the class. 10% of students will learn faster
than the rest, and approximately 20% will not be able to keep up for a number of different reasons (cognitive,
emotional, etc.). In these typical schools, the 20% unable to keep pace with the majority either repeat the year
or leave the school; a dismissal seen as necessary to maintain the “quality” of education. Those educational
institutions are commonly known as “funnels,” since the main objective of the educational staff relies on
maintaining the school’s prestigious reputation, instead of really focusing on the students. The concern of these
institutions, therefore, is not to stimulate a humanistic and holistic education, which involves not only the
cognitive development, but also the social and emotional part of the individual. Their objective does not consist
of valuing the educational process but rather focusing on the student’s final output. The score on standardized
tests becomes the main goal, since it equates to an advantageous placement in the lists of best schools in the
city, which leads to an increase of parental interest and, consequently, an increase of the profit of the school
itself.
This monetarist vision of the educational system still imposes itself on most of the institutions of this country,
since the majority of the population ignores the harm inflicted by this conventional education. A school whose
primary focus is at the finish line rather than truly concerned about the path taken to achieve such a goal tends
to disregard the importance of the ethical development of its community, as well as building truly critical and
socially responsible citizens.
In order to create a truly inclusive school, pedagogical staff should be focusing on creating strategies that
stimulate the 10% who are bored in a usual classroom; respect the pace of the 20% who need extra and/
or differentiated activities in order to follow the curriculum. How can we help these students without
feeling overwhelmed? The number of students in each class is fundamental for a more personalized educational
method. Teachers with 20 children instead of 40 will be able to recognize each student’s needs and therefore
create activities based on their interests and learning styles. However, the size of a classroom is not the only
solution for a more inclusive education.
1

Katie Martin. Learner Centered Innovation. New York: IMpress, 2018. P. 171.
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An innovative educational institution needs to stimulate the creativity of its community. It also should value
diverse perspectives of the world and demonstrate to students that instead of holding all the knowledge that
should be given, teachers are only guides who will assist with the creation of new knowledge based on all the
information provided today. Each student has different intelligences and abilities and the role of educators is
to awaken and stimulate such capacities so that he can become the best in what he wants to be. The educational
purpose of schools nowadays should rely on enhancing inclusion, and not only for students with special needs.
It should, instead, embrace all children in their community, with their different learning styles and talents. As
Katie Martin states in her book Learner Centered Innovation, “Learning and innovation must be encouraged
and supported for all learners, not just a few”2
Having this goal in mind, administrators should create the best environment possible in order to assist and help
teachers create differentiated activities which will stimulate the student’s learning growth. They must show
their staff how to be concerned not only with the majority of the children, but also with the 10% who learn
faster than the rest, by giving, for instance, extra or differentiated activities to stimulate them to grow as much
as they can. Besides being preoccupied with grades and standardized assessments, principals should be the
first to encourage teachers to give special attention to students with difficulties, creating personalized activities
that will help them see their true capacities. If it is imperative that our teachers perform in such ways, it is also
essential that administrators provide the necessary support for those things to be accomplished. Fewer
students in each class, more planning periods, less focus on standardized tests and more assistance on creating new methodologies and student-centered assessments; those are the kind of things required to transform a
conventional school, into a truly inclusive institution. John Hattie, author of Visible Learning, states that in
order to see real improvement on student outcomes, teachers should provide constant feedback and help
children create and monitor their own educational goals3.
The motto “no one is left behind” fits into this new educational proposal, which moves away from the
“funnel schools,” those traditional institutions that easily exclude children who do not fit their conventional
methods and consider themselves to be prestigious, but instead, are short sighted due to their unilateral view of
education. The world is a plural place, full of heterogeneity and multiple perspectives; therefore, the school
must also represent this cultural plurality and, instead of a project that aims to “shape the student,” schools
should respect the diversity and creative potential of all.
Dr. Isabel Cristina Fernandes Auler (Middle School Principal at Our Lady of Mercy School, RJ- Brazil) has
a Masters Degree in Contemporary History (PUC-Rio), a PhD in Literature Theory and Comparative Literature
(PUC-Rio), a postgraduate in Education and Technology and another one in School Administration (UCAM).
She also published a book in 2011, entitled Memórias de Carlos Lacerda. Evocações de um Passado Presente.
E-mail: principal.middle@olmrio.com

2
3

Katie Martin. Learner Centered Innovation. New York: IMpress, 2018. P. 91.
John Hattie. Visible Learning.: A synthesis over 800 Meta-Analysis Relating to Achievement. New York: Routledge Publication, 2010. P. 16.
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Merriam-Webster dictionaries are written to reflect the abilities and
understanding of specific age groups and reading levels and are designed to
help students engage with more complex text. Contact us to learn more about
our full line of dictionaries for students in kindergarten through college!
If you have any questions or would like more information, please contact your
Merriam-Webster representative, Cynthia

Zimpfer
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The Myth of the ‘Trailing Spouse’
By Jesse Howe, 5th Grade Teacher
The Columbus School, Medellin, Colombia

This international education hiring season, I find myself in an unfamiliar position compared to past fairs I
attended (June 2013 with ISS and December 2014 with AASSA). I have what the industry has labeled,
somewhat derogatively, a ‘trailing spouse’. One might think that in 2018 with the explosion of digital
nomads, telecommuting, and the plethora of companies that do not own office space in the physical sense, the
‘trailing spouse’ label would no longer be in vogue. My colleague Benjamin Light, 5th grade team lead at The
Columbus School, succinctly criticizes labels as “Trying (and failing) to simplify very complex things. We
have partners, we make decisions together, we believe in equality. No one is trailing. To say so is completely
incorrect.” Yet there lies that box each candidate must check on their application, with the possible consequence
of one’s CV placed into the virtual garbage can by many desirable international schools. The AASSA FAQ
even has a section titled, ‘Accompanying Spouses Not Seeking Employment’, with the dire warning at the end,
“Know that your situation may make it more difficult to be hired.”
I do not have to look any further when playing the blame game for this moniker than my own alma mater, George Mason University in Fairfax, Virginia, USA. The campus lies just outside the nation’s capital,
Washington, DC, and fittingly has long been training grounds for the US State Department, as well as
intertwined with national politics.
FAST TRAIN (The Foreign Affairs Spouses Teacher Training Program) began in 1990 as a collaboration
between George Mason University, the U.S. Department of State’s Office of Overseas Schools, and the State of
Virginia’s Department of Education. The idea behind the program was simple yet visionary, spouses of Foreign
Service members stationed overseas were trained to be teachers in international schools, able to receive a work
visa and legally labor in their host country. Over the past 28 years the FAST TRAIN program has graduated
over 1,200 students, the majority not affiliated with the US government (myself included). The program has
undoubtedly been a success over the past 3 decades, yet the idea of the ‘trailing spouse’, which appears to have
originated with FAST TRAIN, lives on (per gmu.edu).
Currently my partner and I live and work in Medellin, Colombia, a hotspot for the modern digital nomad,
praised for its reliable and fast internet connectivity, quantity of public workspaces, recent uptick in private
co-working spaces, and low cost of living. Thankfully, The Columbus School has rejected the label ‘trailing
spouse’, as Superintendent Ruth Allen calls it, “Outdated and inappropriate, implying that the person concerned
is an inconvenience or even a burden.” Miss Allen continues, “As recruiters, we need to be open to the idea
that in today’s world, a partner may be economically independent and could provide a level of financial and
emotional support to the teacher which results in greater commitment and higher rates of retention.” Despite
the forward thinking mindset of many recruiters and school administrators, the pejorative term lives on. Many
recruiters refuse to schedule an interview with a potential candidate who, according to school policy, is saddled
with the burden of a ‘trailing spouse’. Trisha Nikrandt, director of learning at the Columbus School, states,
“It would be helpful as I search databases to know if a person has a partner and if the partner is able to work
and support themselves while living abroad. As a school this information assists us in sorting candidates and
understanding the context within which they would be living while working at our school.”
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There must be another way; we live in a digitally interconnected world untied to conventional office norms.
It is time to retire the term ‘trailing spouse’ and open the conversation between candidate and recruiter to the
realities of the present-day workforce, and the inherent advantages and limitations.
Jesse Howe teaches 5th grade at The Columbus School, in Medellin, Colombia with his fully employed, digital
nomad partner Amanda and baby boy Julian.
School email = jhowe@columbus.edu.co
Personal email = jessekhowe@gmail.com
Twitter = @MrJesse_Teacher
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Schedule & Time Zone
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• Accredited & NCAA-approved
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highschool.nebraska.edu
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CIE | International Education
Changing conversations about accreditation

ACE isn’t about jargon; it’s about
nourishing conversations about
learning and making them
meaningful.
Dr. Richard Harrold,
Accreditation Officer, ACS Schools

LEARNING

Visit our website to learn about ACE, our groundbreaking accreditation framework.

cie.neasc.org/ACE
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Is it an accommodation or modification?

By Lee Ann Jung,
adapted from Jung, L. A. (2017).
In providing supports for students, language matters. Educational Leadership, 74(7).

Accommodations and modifications are a topic of much discussion in international schools as many seek
to become more inclusive. Teams of teachers and leaders are working diligently to figure out whether it is
appropriate to provide accommodations an modifications and under what circumstances. Many schools even
have policies such as, “We provide appropriate accommodations, but we do not provide modifications.”
Before we can get into the more complex conversations about the circumstances in which accommodations and
modifications are needed and appropriate, we have to make sure everyone in our school clearly understands
the difference between the two. Rarely, though, are educators compelled to define which type of support was
provided. Even on our ILP/IEP forms there is often a general prompt to list the “accommodations/modifications” that the student needs with no need to distinguish between the two. But the difference between these two
categories is significant and has important implications for instruction, intervention, and assessment.
What are accommodations?
Accommodations are adaptations that provide access to the general curriculum but do not fundamentally alter
the learning goal or grade level standard. These supports “level the playing field” (Freedman, 2005, p. 47).
Within the context of assessment, accommodations are support for a skill that is different from the skill being
measured (Jung, 2017). Take for example a science assessment. The purpose of the assessment is to determine
the student’s level of mastery on a number of science standards. Support of any skill or behavior, then, other
than with the science standards is an accommodation. We may have a student to respond orally if there are
significant needs in the student’s writing that affect the quality of response. The student may need additional
time or a separate testing environment if test anxiety is a factor. An adult may read the questions to the student
if there is difficulty with reading. Each of these adaptations is an accommodation because each one supports a
skill that is different from the science standards being measured and reported.
What are modifications?
Modifications are changes to the curriculum and assessments that do fundamentally alter the learning goal or
grade level expectation. Unlike accommodations that simply level the playing field, modifications “change
the game” (Freedman, 2005, p. 48). Modifications are support to the very skill that is being measured (Jung,
2017). Let’s consider a mathematics example. Students in the class are working on algebraic problems that
require multiplication of fractions. One student who needs support is working below grade level in math and
is learning multiplication with whole numbers. The student’s assessment does not include the grade-level
algebraic problems that require multiplication of fractions. Instead, the assessment includes whole number
multiplication problems and one-step algebra problems requiring addition and subtraction. The student’s team
determined this is the appropriate change to be made, and it is a comparably-rigorous skill for the student
who needs support. Although the adapted skill is just as difficult for this student as the grade-level skill is for
students who do not need support, what is being measured has been changed. The math skill being measured is
what is being supported. This is a modification.
Why does the distinction matter?
When teachers provide accommodations and modifications, they are differentiating to give students the support they need to progress. Why does it matter, then, what the supports are called? At first glance, the need to
distinguish the terms may seem trivial. But because the nature of adaptations is entangled in issues of
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measurement, the distinction is necessary in order to measure and report progress accurately. Measurement
validity and grading accuracy both depend upon our knowing which type of support was given.
Accommodations play an important role in ensuring we have measurement validity—that we are actually
measuring what we intend to measure. If a student fails to perform well because of test anxiety, for example, we
cannot say the student did not understand the content. Instead, we have to acknowledge we did not with validity
measure what that student knew. We must, to the greatest extent, remove the anxiety and get new information
about what the student knows. This applies to any student and any external influence. What makes the influence
external? Difficulty with any skill other than the one explicitly being measured and reported with this task.
Modifications change what we measure. We must be able to identify modifications and note them as such to
provide an accurate account of what the student knows or is able to do. Without making such a distinction, the
result is often “unintended modifications.” That is, we intended to provide support, but we didn’t recognize it
was a modification that changed what we measured, and then we evaluated that work as if it were grade-level work. Grading this student on the level of work she is able to complete is best practice, but we must note
that the grade is based on a modified expectation, both on her report card and on the permanent record or
transcript (e.g., Jung, 2017, Jung & Guskey, 2012). Not making this notation implies the student’s performance
was measured against grade-level criteria, which is not accurate.
Summary
Because the definition of accommodations and modifications includes the context of what is being measured,
this means that no adaptation is inherently an accommodation or modification. Every single time, it depends
upon what is being measured. Accurate data from our assessments is the foundation for making critical
instruction, intervention, referral, and placement decisions for students who need support. Because issues of
adaptations and measurement are inseparable, it is necessary that we understand and appropriately document
the types of support being provided in order to measure with validity, grade with honesty, and support all learners to grow and succeed.
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Are you a teacher or administrator looking for a job in
Latin America or the Caribbean?

The AASSA Recruiting Service
The AASSA Recruiting Service is specific to
Latin American and Caribbean International Schools.
• Typically, there are over 350 positions available annually
• Our schools vary in mission and size and offer a range of curriculum including “American
international,” Advanced Placement, International Baccalaureate, as well as country-specific
programs.
• Contracts may include housing, medical benefits, shipping allowance, transportation, home
leave and competitive salaries.
• Annual recruiting fair in Atlanta, Georgia, December 6-9, 2018
TO REGISTER AS A CANDIDATE AND FOR MORE INFO CLICK HERE
Please contact us if you have any questions:
Esther Nicolau or Paul Poore
Phone: 954-436-4034 Email: recruiting@aassa.com
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If there is a related topic you would like to see featured,
please contact Dereck Rhoads at drhoads@aassa.com

https://www.capita-sims.co.uk/why-sims/supporting-your-free-school
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